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Abstract: This paper systematically reviewed the application of assessment for learning and feedback to English language teaching
and learning, and found that assessment for learning had a positive and significant impact on students' English learning. The
feedback provided by assessment for learning can accurately reflect the strengths and weaknesses of students' English, and can help
students improve the awareness of their own problems, improve their English learning methods, and enhance their learning
autonomy. These research results also provided a theoretical basis and practical reference for the development of a diagnostic

College English writing test.
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PRI BT T i 205 R AN AR 5 AR 2 SR
B —FhF B o AL S IR IR TAT 8 3 SOA RN AT R e
M, HFERRLE AL MEMRAATE (Linn & Gronlund,
2000 ) ) H X} 22 A2 ST R B, B SR 52 T Y VR A
(assessment of learning). ZRIMPBEE R FRiE S G /10
DA S AN A8 32 SO A Fg , VR 3 R e A 3 5
2 SRR A ) — AN B A Ay, BN AR 2 ST R L)
S, OASCRERR E 5 2] I —Fh #%: T B (Shepard,
2000; 4, 2010), XHLA T ML F P (assessment
for learning). ANHIFUAMIEL 1 UTEFEK HI G0 - PPN BT T IR
B R 9T, AR sE SARIZ W T R B R K -

1 R FIF N MR

VAR, A TESAL VPN B8 X R VPAN R 2L
5% MR [RAGHE B BRI R HX 2 I I R &5
MR T RAITE, B TR PP i D2, Rt T
TRZVPAN B 55 B 5 o« AN A ARk 52 DL JLAN 7
TR AH DA FLREAT 7R

1.1 BFFNMMEXREEHFE PN A

Black 1 Wiliam (1998: 2) H{EZEVEANE LA “H
HUM RGN BT A H SRV 22 A2 3R B ST g 22 48 B I
Bl o X L TE B N BN AN 2L AR A 5 S5t T RS
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B AR Z R AR — > DR R B 8T
AT 7 0 000 1K 5 SR 5 (0 o 2 2R 2 S AP o 2 TR IR SR B
(the Assessment Reform Group, 2002; Nichols, Meyers

& Burling, 2009; Wiliam, 2010).

AR, [ AR S PPN R 207 5 2 2] (R J T
T A& Black 1 Wiliam (1998) Y CAE RGN A
TR VPR TT LU 22 AR A B35 A0, JUH 2 USR5
A PEN MO ZH (the Assessment Reform Group) (2002)
WRRZ PN REE 8 Bh 48 T B 22 SDIRIL, BT
B RER P S HE B R 4E T A Bt 21 T . R,
TRV IR BT DAFE B30 A2 W 22 A 1 75 =k, 3 DAk 1 2
FEiH. Black Al Wiliam (2006) FFR{E VPN FEIR R
5 2] 5 SO AR TT R A BRI 17 SRR 2 AN FE 2L
St B AR S A AR 5 F o Hedn Lee #1 Coniam (2012)
ROF THERWE EFL SRR b ST 2 0P SR 2242
I EHLIIREA , Al AR IR B R 2 BT, 18]
AR S B, (B BUNIL 2 ToVEAR AL R BUE T 5
B m, TEAE RS 5 3 F A EIF (peer
evaluation) A,

75 E AR A PPN AR 3] 7 —285C0E, B IS N A KOF
Wi Seit . VM AERINEIE . B 5 TRV PRI
KA MV LIRSS (FH%E. B A5, 2008; i
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ge FOR, 2007; FAEL FAKEE, 20065 FAEEE, 2011,
H2, AN S ) E B E Rk, R =
HX T RFIABE GRS 5% ST BARRZ A o

Z IR SERR VPN T e e AR 4R 21 8N (practice
effect), XMW RIRZHITTHEEHZEK— i, HRH
P AE 28 Gt St A2 25 VP A7 I 0 ZB T X B ) . Carless

(2002) J I 38 3 5 7 A= A8 F e BP0 A AE T g B U
DA S35 75 27 AR I TR B B 4R 5 R AE SOBEL i o] DL S 352 2
PPN IISEit . 4H0 (2010) FORF S0t BHTE IR 2 PEA R
Z RPN T BT DA 5 A B R AR BEHB BN DA V5 30, ANy
HERE R, W SE 0, FPAENIERZEIE ], B
PR . B, A %73 @R I o R = 1T
77 2R B 55 25 21 O, HdE— BRI PE AR A St it
FEP N2 A B VE R A PP 2 (Boud, 2000;
Yorke, 2003),

PR PP Dy Rt Ik A S 0 5 R 2 B A 3
YIRS, 1IEU0 Schneider F1 Andrade (2013) #i
IR Z 508 PP G sh— A, i o e S o 28
MR LIRS S A BAREE SIS EEE B, lin 54
DRAE P2 A 1) F2 B2 S 5 5k 5 R HE | B 2 AR B 4R
F7E W ) B T VR UL R A B AR R 1 2 Witk
S E RS, DL Hbs. FERER (2012) 1A
NG TR F A AR ) R AME U I B H bR 20 R] DUl
IR VPN IR I 2 A AR RE A DG B, R TR A 2
PRI T R, R SAE U 5 AR R SR )
Frid 3 1) 32 EEHER, FFAT R AR i ML B B R AT L T
HIFH ST K.

wJE, RFENTT LA AR 24 B E 5 2 fE

(learning autonomy). PRI EH4 (the Assessment
Reform Group) (2002) Y NHidM: &iE BB iE %
A B 5 ) R — WA . Carless (2007) @3 SCERF
FIGAUE T L% 38 F 1 34 (Learning-oriented
Assessment ) B LAXS 22 A = AR BRI o AtiA 9 Bk 4 U
A2 SR E R EN AT THEF: BNRT S M
VRS SIS, Bihs A R I Fe | 3PP Al [F A 5O, JF
2RI O RUBHE B

1.2 RIREEMFETEZINIZHEIER

SHE BAE R Z VP B — AN B EEH B o, A
SIESAP SIETP R R - SR ) AT RSP DN it de 2
FH2E RN R R ER (Hattie & Timperley, 2007;
Hounsell, 2003). Black #1 Wiliam (1998) @it X} 200
23 W S 00 o5 AR 25 VP A B AR 1 S A5 A ok
Yt RENE L 2 A 1 25 25 B)) o KT RS BT, Gibbs
A Simpson (2004) 5 Al 2 E S (K I B 2 22 5 1
BB JE H OB WO B A A ]
Nicola&Macfarlane-Dick (2007) J#id ikt HHE H Tl

94

TEA U IBHE B T SRR, BN RS S R GHE
BSIZ R A B BRI, 0] AR R A T2 2T A R
PRI BL, BRI AR B2 =) e X1l H Re 35 Bh380m R 2 0%
& o KT IRBHE BXT RS 5 SR, a7 A ST 7 A5
H P BEA 2518 R Wi A 1) RS B RE I X AR 22 3 7
LE R (Black&Wiliam, 1998; the Assessment Reform
Group, 2002), {E2 KT A Bt 2 45 S 1R
Z F T e ) — 4> M B ( Schneider&Gowan, 2013;
Schneider&Andrade, 2013),
5T =g B RY25%Y, Brown Al Hudson (2002) 8 iH
WA AT DA ) 22 AR L 00TRD A 3 2 SO [R) R B FH A e it
S S A TR ) AR TR AR I IR ASHE BT DA B2 AR T
FRSEA 56 A 2 ) H bR AT 8 S AATT ) 2 SR, B
H E 2 2T68 7. M BUMHR L) R 55 20T LS B A 1 %
Fer R LS G b SE LB B AR - 1) B BRI R E
BT VO T/ 8 2 RN It E B S EE R
AR, AT 8 S B BT 2 AN IR S B BT e —
MNEE[E ., Schneider Fl Gowan (2013) KIUR % #Hih
A ) AR SR R S B L E N — P B R
5% . [FIFE, Schneider Fl Andrade (2013) IAANIRZ #
JTTIE G e 3 AR 2 PP 1 R 2 A 1R 2 ST RO DA B e 42
HERER A 30 B S B TAATE AR ORI 45T 1k,
% INMHIE 5T R B CA 23 TUVT 93 A v S AR 4 SR e TH R 22 374N 1
SERIE RS BT DA R i S AE JE O 2 A A 2 i R
2 WifEH (Cohen, 1994; Genesee & Upshur, 1996).
B 7 I I St R 2= AN ) AR R R BE S, Yang FA
Carless (2013) 2 MRUHEE =AM (feedback
triangle) R NIRRT [FfE & AGAE B AR R 5HE B
(dialogic feedback) FHII5E M H2% IS, 1X KR
SHOTATBHR P ) S S Bt T HE S %
2 RFITEMIARI KERIEESESETENKF
v-4:0)=hN
W g4 B N K IR SRR B e 5 I DRk
R — A B B I (e R B SE S 5% )
FAE SRS IR %% 2 2 BIS e # PE I E 1)
WX — MR A AR T — Lo BRI 5 Sk 2%,
ATPARE G LR LA T TR T RS0 A
(D UHESERRIIEHERNSH, HFRRF G
WEEHE . % 5T R, WK RFIES
YEAZ W P U e A
KEEGETE 5 AR S Wt AN BAZ A AR K 5 9 1
FOMR TR 3 1) 32 WL 5 B2 s A A 20 B AT A
FETCIEAT RO PR AIE R A K 1R 20 o K22 01 S VR 2 b itk
WAL 12k T [ 1 BB ) 45 G i 3R I SEUE I 9 ) 4 dis
He5 R, RAAB LTS5 A Ml LSS @t [,
T ORI, R 0B BUMAN 324 %P4 2 5 K
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YR SRS WEIR T KR
(2) B REFFLESES ML B R &
BT [ S8 A SR g R IR R T B SR
EYER SIS, B 7, R RRA 1R
LB S AR TRILE
(MK TAE B VE LW N I I R SE WA .
PRI Gn ey DA o [ 94 R ) 45 2B R N B HE ZE SR 1
R TE S S W AR )52 PR br v A2 W s 15k
FE . KEFLEEESHMENNRE T e LG, A0 3
TEAT VEGH TR R BAIE , LARA OROE A JH Br A5 FH  XBR 5 3
FIERFERIIRESER « KZIAE SRS Wtk il 24
IR AL FENN I BT B 7T (a priori validation)
W ER 7 (a posteriori validation). R ¥HI
JE WAL SRS A, A BETE S R RR BE b PRI I 3K ) 25k
(Weir, 2005),
(1) 5EB/BRFIOE SRS W NIRRT HoX 58
BYEHF 5 2 S AR S PR 350
FE R TEE SRS Wt A 2 52 i B 5 D6 ZUAS K
XPIZIRAA R AT 5835, 58 R OK S5 S AR 12 W
TR H VAR K T R 258 B 9 1) g vk DA 2 K B 0 Ak
L [ AT R ) A R AR B A LA S R
3 &iE
YA FESCRRFAT R B B 776 T2 PP 78 K 2% 08
BEERF RN RGNHICH AL, BRI K
PHERZ RGBS HELL . HUK, (RN 5 B R S
[ 5 R = AH B (1 B8 70 S5 B RAE AR, X2 =P
W E SR o ST 0k, FRATTR %72 T K25
BEERFEE%], DA, BT FHERA RS, #E—
R K IGE S MRS Wt AR M R E R 7, 454
5PN 5 IR AT BB FOAH GBS, PRI 968 S 1R 501
M Be Fo R AHE B K2R T8 5 R 2% ST I R2 IR DA R 2 AR o
RS A VPR o
BEWH: WA RR ST “ BT EEIERE )
LR ERIVRFE S EVEN A R SR ET A
B (19YBAL75).,
(&% 3cmk]
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